
Constantine Stephanidis
Margherita Antona
Stavroula Ntoa (Eds.)

23rd HCI International Conference, HCII 2021
Virtual Event, July 24–29, 2021
Proceedings, Part III

HCI International 2021 - 
Posters

Communications in Computer and Information Science 1421



Constantine Stephanidis •

Margherita Antona • Stavroula Ntoa (Eds.)

HCI International 2021 -
Posters
23rd HCI International Conference, HCII 2021
Virtual Event, July 24–29, 2021
Proceedings, Part III

123



Editors
Constantine Stephanidis
University of Crete and Foundation
for Research and Technology – Hellas
(FORTH)
Heraklion, Crete, Greece

Margherita Antona
Foundation for Research
and Technology – Hellas (FORTH)
Heraklion, Crete, Greece

Stavroula Ntoa
Foundation for Research
and Technology – Hellas (FORTH)
Heraklion, Crete, Greece

ISSN 1865-0929 ISSN 1865-0937 (electronic)
Communications in Computer and Information Science
ISBN 978-3-030-78644-1 ISBN 978-3-030-78645-8 (eBook)
https://doi.org/10.1007/978-3-030-78645-8

© Springer Nature Switzerland AG 2021, corrected publication 2021
This work is subject to copyright. All rights are reserved by the Publisher, whether the whole or part of the
material is concerned, specifically the rights of translation, reprinting, reuse of illustrations, recitation,
broadcasting, reproduction on microfilms or in any other physical way, and transmission or information
storage and retrieval, electronic adaptation, computer software, or by similar or dissimilar methodology now
known or hereafter developed.
The use of general descriptive names, registered names, trademarks, service marks, etc. in this publication
does not imply, even in the absence of a specific statement, that such names are exempt from the relevant
protective laws and regulations and therefore free for general use.
The publisher, the authors and the editors are safe to assume that the advice and information in this book are
believed to be true and accurate at the date of publication. Neither the publisher nor the authors or the editors
give a warranty, expressed or implied, with respect to the material contained herein or for any errors or
omissions that may have been made. The publisher remains neutral with regard to jurisdictional claims in
published maps and institutional affiliations.

This Springer imprint is published by the registered company Springer Nature Switzerland AG
The registered company address is: Gewerbestrasse 11, 6330 Cham, Switzerland



Contents – Part III

Interacting and Learning

Learning Interactions: Robotics Supporting the Classroom . . . . . . . . . . . . . . 3
Giovana Barros, Beatriz Motta, Vitor Teixeira, Alexandre Gravatá,
Sérgio Silva Júnior, Leandro de Sá, Marília Amaral,
and Leonelo Almeida

Technological Intervention Through the Virtual Assistant Alexa
in the Development of Linguistic Skills of a New Language. . . . . . . . . . . . . 11

Omar Cóndor-Herrera, Janio Jadán-Guerrero, Pamela Acosta Rodas,
and Carlos Ramos-Galarza

Implementation of Virtual Learning Objects in the Development
of Mathematical Skills: A Qualitative Analysis from
the Student Experience . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 17

Omar Cóndor-Herrera, Carlos Ramos-Galarza,
and Pamela Acosta-Rodas

A Chatbot that Uses a Multi-agent Organization to Support
Collaborative Learning. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 31

Mateus da Silveira Colissi, Renata Vieira, Viviana Mascardi,
and Rafael H. Bordini

Reciprocity in Reviewing on Fanfiction.Net . . . . . . . . . . . . . . . . . . . . . . . . 39
Niamh Froelich, Arthur Liu, Ruoxi Shang, Zile Xiao, Travis Neils,
Jenna Frens, and Cecilia Aragon

STEM Excellence and Equity in K-12 Settings: Use of Augmented Reality-
Based Educational Experiences to Promote Academic Achievement
and Learner Success . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 45

Patrick Guilbaud, Eric Bubar, and Elizabeth Langran

Technological Pedagogical and Content Knowledge (TPACK):
Higher Education Teachers’ Perspectives on the Use of TPACK in Online
Academic Writing Classes . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 51

Doaa Hamam and Ajrina Hysaj

The New Teacher Assistant: A Review of Chatbots’ Use
in Higher Education . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 59

Doaa Hamam



Collaborative Spatial Problem-Solving Strategies Presented by First
Graders by Interacting with Tangible User Interface . . . . . . . . . . . . . . . . . . 64

Jorge Hernán Aristizábal Zapata and Julián Esteban Gutíerrez Posada

A Study on the Promotion Strategy of the Taichung Learning City Project
as the Development Process of the Culture Identity of a City . . . . . . . . . . . . 72

Chi-Sen Hung and Yun-Chi Lee

The Influence of Different Drawing Tools on the Learning Motivation
and Color Cognition of the Fourth Grade Students
at the Elementary School . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 80

I-Chen Lee and Pei-Jung Cheng

Sharing is Learning: Using Topic Modelling to Understand Online
Comments Shared by Learners . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 91

Kok Khiang Lim and Chei Sian Lee

Intuitive Visualization of Complex Diagnostic Datasets to Improve
Teachers’ Individual Support of Learners Based on Data Driven
Decision Making. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 102

Imke A. M. Meyer and Karsten D. Wolf

A Classification Method of the Learners’ Queries in the Discussion Forum
of MOOC to Enhance the Effective Response Rate from Instructors . . . . . . . 109

Neha and Eunyoung Kim

The Relationship Between Student Attitudes Toward Online Learning
and Environmental Factors During Covid-19 Pandemic: The Case
of the University of Tetova . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 116

Ibrahim Neziri, Kushtrim Ahmeti, and Agon Memeti

Digital Museums as Pedagogical Mediators in the Pandemic Crisis . . . . . . . . 122
Diana Palacios, Janio Jadán-Guerrero, and Carlos Ramos-Galarza

A Trial of Active Learning Method for Business Management Education
in Online Environment. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 132

Tomofumi Uetake, Takashi Majima, Akimichi Aoki, and Sugio Baba

Interacting and Playing

Three Methods for Adapting Physical Games to Virtual Formats in STEM
Courses – Easy (Google Suite), Medium (Web GL Games in Unity)
and Hard (Virtual Reality) . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 141

Eric Bubar, Susan Agolini, Deana Jaber, and Amanda Wright

Constructing 3D Mesh Indoor Room Layouts from 2D Equirectangular
RGB 360 Panorama Images for the Unity Game Engine . . . . . . . . . . . . . . . 148

James C. P. Chan, Adrian K. T. Ng, and Henry Y. K. Lau

xviii Contents – Part III



Intuitive Visualization of Complex Diagnostic
Datasets to Improve Teachers’ Individual
Support of Learners Based on Data Driven

Decision Making

Imke A. M. Meyer(B) and Karsten D. Wolf

University of Bremen, Bremen, Germany
{imeyer,wolf}@uni-bremen.de

Abstract. Being able to read and write properly is an important aspect of social
participation. There are 6.2 million adults living in Germany who are considered
to have low literacy levels. However, supporting people with low literacy is very
time-consuming and personnel-intensive. For teachers in literacy courses, we have
developed a dashboard for automated diagnosis as well as individual support and
tested and evaluated it in the context of UX studies. The goal is to develop a tool
that uses visualizations to present complex competence diagnostics in such a way
that teachers can intuitively derive profound and individualized support measures
for learners.

Keywords: UX research · Teaching · Data driven decision making · Literacy

1 Background: People with Low Literacy in Germany

Germany is populated by 6.2 million German-speaking adults with low literacy
(Grotlüschen et al. 2019). These people have considerable problems reading and writing
coherent texts, which presents them with major challenges in various life situations.
Being able to read and write sufficiently is an important aspect for social participation.
For those affected, it is possible to attend literacy courses at an adult education center,
both free of charge and for a fee. In 2018, about 25,000 people attended such literacy
courses (Reichart et al. 2019). However, diagnosing and supporting these individuals is
often time- and staff-intensive. For use in a course context, the online diagnostic otu.lea
was developed in the lea project (runtime: 2008–2010, BMBF) and will be adapted to
current technical and didactic requirements in the lea.online project (runtime 2019–2021,
BMBF). The otu.lea diagnostics enables learners to independently complete an online
test, which provides a differentiated evaluation of their learning status. The evaluation
is based on a competency model developed specifically for adults with low literacy in
the areas of reading, writing, speaking fluency, and arithmetic. The evaluation of each
participant is based on many sub-competencies, which together form a comprehensive
competency diagnostic. Because skills in adultswith low literacy are often not distributed
in a linear fashion, small-step diagnostics and the individual support based on them are

© Springer Nature Switzerland AG 2021
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particularly important. For literacy teachers, this means time-consuming and personal
attention to each learner. Similarly, the Leo study makes statements about the highest
vocational qualifications of low-literate adults. According to this, 38.3% have no voca-
tional training, 5.3% are in vocational preparation measures, and 41.7% have completed
an in-company apprenticeship or vocational school (Dutz andKleinert 2019). It becomes
clear that the majority of low-literate people have attended a vocational school, at least
during their training. This results in the high importance of vocational schools to recog-
nize and sustainably promote low literacy. Wolf and Koppel (2017) note that although
digital support and diagnostic tools are currently available in the field of literacy, there
is a lack of tools for linking support and diagnosis.

This is where the dashboard for course instructors, which is also being developed
in the lea.online project, comes in. The goal is to develop a tool that enables course
instructors in literacy courses as well as teachers at vocational schools to automatically
and time-savingly recognize differentiated learning levels in the test results and at the
same time to derive individual support needs.

2 Conceptual Development of the Dashboard

Since the effects of datafication (Cukier and Mayer-Schönberger 2013) have become an
integral part of everyday professional and private life, we think that the evaluations and
visualizations of complex data sets also offer great potential for the literacy field. The
central question for the development is how the learners can be individually supported by
the teachers based on data driven decisionmaking. In combinationwith the user interface,
data visualizations should provide information transport and enable even non-experts
to explore and understand complex diagnostic contexts. Datnow and Hubbard (2016)
note in an international literature review on data driven decision making in education
that this is a growing area worldwide. They go on to describe that it is important that
teachers also have the skills to analyze datasets and that these datasets provide a wealth
of information about learning results and students.

Various diagnostic information is presented in the dashboard. First, an overall assess-
ment ismade for each user. This is done by assigning the user to a level. In the competence
model, each individual sub-competence is assigned to a level. If a partial competence is
tested sufficiently often in the test, it is integrated into the evaluation algorithm. 80% of
all sub-competencies of a level must have been successfully completed for a test taker
to be assigned to this level. This is useful to get an overview, but not helpful for concrete
support. What is needed here is strength-oriented and fine-grained feedback that enables
the course instructors to derive concrete support measures. The data visualizations of
the sub-competencies serve on the one hand to represent (complex) correlations and to
enable the user to explore and understand them (Schuhmann and Müller 2000) as well
as to provide an information transport to the user (Fischer-Stabel 2018), which goes
beyond the mere representation of the test results.

So far, there is little knowledge about the usage habits and media skills of teachers
in literacy practice (Wolf and Koppel 2017). The goal is to develop a tool that can be
learned quickly and used intuitively by teachers. User experience and usability are parts
of the research on human-computer interaction. According to ISO 9241-210 (en) user
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experience is defined as “A person’s perceptions and responses that result from the use
and/or anticipated use of a product, system or service”. Usability is defined as the “extent
to which a system, product or service can be used by specified users to achieve specified
goals with effectiveness, efficiency and satisfaction in a specified context of use” by the
DIN EN ISO 9241-11. In current scientific literature, usability is often described as part
of the user experience (Vermeeren et al. 2010). This approach is also used outside of
science. The nngroup defines as follows: “User experience encompasses all aspects of
the end-user’s interaction with the company, its services, and its products”. (Norman
& Nielson n.d.). To ensure a high level of user-friendliness, usability criteria (DIN EN
ISO 9241-11, Molich and Nielsen 1990) were taken into account in the conceptual and
design development of the dashboard. The following goals, superior to the criteria, were
essential for the development: (a) The dashboard provides a wide range of information.
In order to make the functions of the dashboard as easy as possible to experience for
the user, special attention was paid to the clarity of the user interface. (b) An evaluation
of each learner’s competency diagnostics should be presented in a differentiated and
detailed manner. To achieve this, these points were taken into account in the design and
conceptual development:

• Clear design: In order to make the functions of the dashboard as easy to experience
as possible for the user, special attention was paid to clarity. The arrangement of
elements was based on the laws of Gestalt from cognitive psychology (Anderson
2013) and colors were chosen based on color theories and the perceptual capabilities
of the human brain in terms of physiological and cultural aspects (Wegman and Sahid
2011).

• Present relevant information: The data sets enable us to present a wide range of
information. But which is really relevant for the users or which information is needed
tomake concrete diagnostic statements?Theneeds of the target groupwere determined
and evaluated by analyzing the existing otu.lea test evaluation and expert interviews.

• Individual usage options: A filter system enables the user to obtain a comprehensive
and at the same time clear overview of the competencies of the tested person. Didac-
tically useful filter options, such as individual results, performance progressions and,
among other things, levels of difficulty, can be viewed separately. In this way, the often
heterogeneous literary competencies of learners in literacy courses (Koppel 2017) can
be recorded and viewed in a differentiated manner.

A good design, the presentation of relevant information for the derivation of concrete
support needs, and an individual filter system which allows significant reduction of
complexity without the loss of important content should make the analysis of data and
the recognition of correlations intuitively understandable for the user (Fig. 1 and Fig. 2).
In this way, teachers with little media skills or experience in digital data analysis should
also be able tomakewell-founded anddata-supporteddecisions for the individual support
of learners.
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Fig. 1. Screenshot of a “course overview” page. 1a: Progress of each participant in a course,
determined on different test dates. 1b: List of individual sub-competencies with results of each
student, teacher can expand and collapse the lists. Each list contains several sub-competencies of
one group. 1c: Selection of the test date for the list view.

Fig. 2. Screenshot of a “student result” page. 2a: Filter system. Teachers can filter the compe-
tencies presented according to their own diagnostic needs. 2b: Each competence is presented on
a card. Each card shows the learning level for that competency, the difficulty of the competency,
and the student’s learning progress.
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3 Methodology: UX Testing as Part of a Design-Based Research
Project

The dashboard for teachers in literacy practice is developed using the design-based
research approach (Anderson and Shattuck 2012). This means that content is developed
and evaluated iteratively in small steps. The target group is involved in the development
process at an early stage, which is an important factor in the context of user-oriented soft-
ware development. Consequently, the methodological approach is built on the different
phases of the development of the dashboard.

The dashboard has already been conceptualized (phase 1), initial design drafts have
been created and revised based on expert interviews (phase 2), and an interactive proto-
type has been tested with the target group (phase 3). There is a wide range of methods
for evaluating the usability and user experience of prototypes and software (Vermeeren
et al. 2010, Darin et al. 2019), which have advantages and disadvantages depending on
the underlying goals of the study. The dashboard study is a formative evaluation, an
intermediate evaluation during the process (Goodwin 2009). The Think Aloud method
was used to conduct the usability tests. The users had to perform a previously defined set
of tasks with the prototype and were encouraged to express their thoughts, feelings and
opinions. Due to the Corona pandemic, testing was conducted digitally via the Zoom
platform. All testing was screen-recorded. In total, the dashboard was tested with 12
teachers. Six of the test subjects were from literacy courses at an adult education center
and six were from vocational schools. After the usability testing, short interviews were
conducted with the test persons about the innovative power and possible applications of
the dashboard in their daily work.

4 Results

Overall, the test subjects were able to use the tool well and execute the tasks without
errors or with only minor errors. During the test, all test persons already became familiar
with the tool and described it as easy to learn. The clarity of the user interface was
particularly emphasized by the test persons. Nevertheless, there were clear differences
in the speed of use, which, according to the test participants, can also be attributed to
the general computer skills of the test subjects. The following additional areas could be
identified from the test results:

• Competence model and evaluation algorithm: Literacy teachers expressed the need
formore information about the scoring algorithm of the test. The test participants were
interested in learning how concrete results are generated for individual competencies.
On the other hand, teachers from vocational schools needed support in understanding
the competency model. This group of people is much less familiar with competency
diagnostic knowledge than teachers from literacy courses, which is a very important
aspect for the use of the dashboard.

• Learning materials: Some teachers from literacy courses expressed the wish to have
concrete task sets and/or learning materials suggested and provided in the dashboard
on the basis of the test results, which they can then use in class with the learners. This
wish was not mentioned by the teachers from the vocational school.
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• Learning progressions: Especially the presentation of the learning progress of indi-
vidual participants was mentioned by the test persons. The small-step presentation of
partial competencies as well as the coarser feedback related to individual levels were
positively emphasized.

• Use in everyday work: The vocational school teachers rated the tool as innovative
and useful for use with learners. However, many test persons saw a problem with the
actual use in the schools. Although many learners also in vocational schools show
great problems with basic literacy skills, there is usually no time scheduled in the
curriculum for special support for these students. The teachers mentioned on the one
hand that they would like to use the dashboard and at the same time expressed con-
cerns about how they can basically implement a literacy support for affected learners
in their school, which goes beyond the normal lessons. The feedback regarding a
possible use of the Dashboard in the daily work of teachers from literacy courses was
consistently positive. The teachers saw the automated and at the same time small-step
evaluation of the test results as a great added value for their own work practice. The
individual filtering possibilities of results of sub-competencies were mentioned by the
test persons as useful for deriving individual support measures.

5 Further Steps

The user experience tests with the think aloud method proved to be a useful tool for
evaluating the interactive prototype of the dashboard. The short interviews conducted
after the tests also brought good results. Potentials aswell asweaknesses of the dashboard
were revealed and can be revised in the upcoming project phase. The implementation
of the tests as pure online sessions caused problems at various points. Poor internet
connections as well as working with Zoom and the prototype at the same time led to
interruptions and ambiguities at some points. Since these problems can be taken into
account when evaluating the results, it was still a good way to conduct the tests.

In the next step, a first version of the complete usable software will also be tested
in connection with the otu.lea test environment. The goal is to test the currently created
revisions as well as the use of both tools together. After the release of the dashboard as
well as the otu.lea test, usage data will be collected and evaluated as the last step of the
surveys. In this way, the results of the qualitative UX surveys will be supplemented by
quantitative analyses.

The tests with vocational school teachers have highlighted structural deficits in the
support of people with low literacy in vocational schools. These should be examined
more closely in further research projects in order to derive concrete approaches for action
and reform for the work with people with low literacy in vocational schools.

Several steps can be derived for the use of the dashboard in literacy courses. On the
one hand, a strategy must be developed to make the dashboard known and thus support
a broad use of the tool. On the other hand, the tests have revealed potentials for further
development of the dashboard. The diagnostics could be linked to concrete learning
materials and task sets and thus be extended to a comprehensive tool for diagnosis,
derivation of support measures as well as provision of task materials, execution and
evaluation of these.
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